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Abstract

This study analyses the recognition of di-

alectal variation in L2 Spanish textbooks 

published in Spain with regard to the ap-

proach to describe the use of two tenses that 

convey past meaning: pretérito indefinido 

and pretérito perfecto compuesto. This lan-

guage feature has been traditionally regard-

ed as one that differentiates between the va-

rieties of Spanish spoken on each side of 

the Atlantic, thus allowing the study of the 

variety preferred by authors. The findings 

reveal that most textbooks tend to favour 

the local variety. This trend, however, has 

been changing steadily over the past years, 

as progressively more textbooks acknowl-

edge dialectal variations in the use of Span-

ish past tenses. The subjective nature of the 

semantic scopes of these two tenses and 

the fact that their deployment frequently 

depends on the choice of the speaker are 

largely neglected by most of the materials 

analysed. This research aims to raise aware-

ness about the ideological nature of text-

books and the standard language ideologies 

often entrenched in them, while raising at-

tention to dialectal diversity and language 

variation in second-language instruction.
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Resumen

Este estudio analiza el reconocimiento de 

la variación dialectal en manuales para la 

enseñanza del español como lengua extran-

jera publicados en España, específicamente 

en relación con la manera en que presentan 

el uso de dos tiempos del pasado: el preté-

rito indefinido y el pretérito perfecto com-

puesto. Este rasgo ha sido tradicionalmente 

considerado como uno de los que distinguen 

las variedades del español en ambos lados 

del Atlántico, lo cual nos permite examinar  

qué variedad favorecen los autores. Los re-

sultados muestran que la mayoría de los 

manuales favorecen la variedad local. Sin 

embargo, esta tendencia ha ido cambian-

do en los últimos años y los libros de texto 

van progresivamente reconociendo la va-

riación dialectal en los usos de los tiempos 

del pasado. El carácter subjetivo del espec-

tro semántico de estos dos tiempos y el he-

cho de que frecuentemente su uso dependa 

de la elección personal del hablante no son 

aspectos reconocidos por casi ninguno de 

los materiales analizados. Esta investiga-

ción pretende sensibilizar sobre la natura-

leza ideológica de los libros de texto y las 

ideologías de estandarización lingüística 

imbuidas a menudo en ellos. También as-

pira a promover la atención a la diversidad 

dialectal y a la variación lingüística en la 

enseñanza de segundas lenguas.

Palabras clave: libros de texto de español como lengua extranjera (ele); variación lin-

güística; pretérito perfecto compuesto; pretérito indefinido; ideología de estandarización 

lingüística
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1. Introduction

Students and teachers usually take the reliability of their pedagogic materials for 
granted (López García, 2010: 91; Meyer & Rosenblatt, 1987: 247). We tend to 
assume the premise that, for example, in the field of language teaching, a text-
book designed to teach Spanish does teach Spanish.

However, in order to unravel this tautology, we should ask ourselves what 
we understand by Spanish, a question that takes us to the more general enqui-
ry of what we, language teachers, understand by language. Is language an en-
closed system of rules and linguistic signs which we want our students to ac-
quire, so that they can communicate in a different system from that of their 
mother tongues? Or is language an ever-changing, unstable interaction of di-
verse dimensions within a heterogenous open diasystem? Different frameworks 
have been proposed in an attempt to answer this question and comprehend the 
complexity of the language phenomenon. Coseriu (1981: 303) acknowledges 
language variation depending on the region, the social register, and the specif-
ic context. Multiplicity, the framework proposed by Nicholas and Starks (2014), 
conceives more dimensions and interconnecting threads to understand the com-
municative repertoire. In both cases, the diatopic level (in Coseriu’s terms) or 
the macro-geopolitical element (in Nicholas and Starks’s framework) reminds 
us of the importance of recognising regional diversity as a dimension to under-
stand variation in language.

1.1.  Aim and scope of the study

This study examines whether and how L2 Spanish textbooks published in Spain 
address dialectal variation in the presentation of their contents. It will focus on one 
language feature: the contrast in the semantics and frequency of occurrence be-
tween two of the tenses which convey past meaning: pretérito perfecto compuesto1 
(hereafter abbreviated ppc) and pretérito indefinido  2 (hereaftert referred to as pi).3

1 As in He visto esta película muchas veces [I have seen this movie many times]. All transla-
tions are mine, unless otherwise indicated.

2 As in Ayer vi una película maravillosa [Yesterday I watched a wonderful movie].
3 As I am analysing textbooks from Spain, I am using the terminology widely accepted in this 
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The semantic domains of ppc and pi are regarded as features that occur dif-
ferently in the Spanish varieties spoken in Spain (to which I will refer as the Pen-
insular variety) and in the Spanish-speaking countries of Latin America (hereafter 
comprised within the macro-geopolitical Hispanic American variety).

In her three-level classification of the characteristics that differentiate these 
two major varieties, Bravo García (2004: 195–196) includes the contraposition 
between ppc and pi in the first level, i.e., the category for generalised distinc-
tive features which are not linguistically stigmatised.4 Among other language 
features that differentiate the Peninsular and Hispanic American varieties, the 
ppc / pi contrast carries an additional point of interest. The decision to use one or 
the other is at times dependent on the subjectivity of the speaker (Harris, 1982: 
54–55; Seco, 1998: 357). In these cases, we can dispute the rigidity of the rules 
used to teach these two tenses in the L2 Spanish classroom. This prompts us to 
question the extent to which the agency of learners to make their own choices is 
promoted or otherwise ignored by L2 Spanish textbooks.

Language textbooks are designed according to a range of factors, which 
may include “political decisions, educational beliefs and priorities, cultural real-
ities and language policies” (Curdt-Christiansen & Weninger, 2015: 1). External 
agents can therefore influence their contents. In the case of L2 Spanish materi-
als, one such factor was the publication in 2006 of the Plan Curricular del Ins-
tituto Cervantes (hereafter pcic). This master plan for curriculum design pro-
duced by the Instituto Cervantes proposed guidelines to design textbooks that, 
as will be illustrated by this research, were observed by many authors in Spain. 

country to refer to these tenses (which is also the one followed by the materials of the corpus 
under study). However, I acknowledge that there are other terms to refer to these tenses. Ac-
cording to the Hispanic American terminology, Pretérito and Antepresente are common ways to 
refer to pi and ppc, respectively. English-speaking authors often use the names of the equivalent 
English tenses to refer to pi (simple past) and ppc (present perfect). However, as there is no uni-
vocal semantic equivalent between the Spanish tenses and their English counterparts, I have de-
cided to use the original terms in Spanish.

4 The second level in Bravo García’s typology refers to features that are functional mainly in the 
spoken register of a variety and reveal the specific regional origin of a written text. These may 
be colloquial, but usually not stigmatised. The third level refers to those features that are con-
strained to a very specific regional area and are either distinctly colloquial or stigmatised.
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This study will examine the potential influence of this document on how L2 
Spanish textbooks address dialectal diversity in the presentation of the ppc / pi 
contrast.

Overall, this research contributes to raise awareness about the importance of 
the recognition of language variation in the L2 Spanish class and the acknowl-
edgement of ideological stances embedded in textbook discourses. Neglecting 
linguistic diversity can affect the L2 Spanish classroom and entails a range of re-
percussions, from the construction of ethnocentric views in the mindsets of stu-
dents and teachers (Cerdeira & Ianni, 2009) to the perpetuation of traditionally 
sustained linguistic prejudices (López García, 2010; Showstack, 2012).

2. The ideological dimension of textbooks

Apple and Christian Smith (1991: 1) highlight that textbooks are ideological arti-
facts. This is somehow inevitable, given that their authors have, like anyone else, 
ideologies and beliefs that are likely to be conveyed in their works (Gazali, 2014: 
49). Canale (2016: 226) argues that we should not consider authors as the sole 
agents of ideology in textbooks, as these are polyphonic products where the in-
terventions of other people (publishers, editors, proofreaders, photographers, etc.) 
also have a relevant influence on the discourses embedded in the final output.

Students and teachers tend to rely on textbooks as a source of reputable 
factual knowledge and do not usually reflect on their ideological connotations 
(López García, 2010: 91; Meyer & Rosenblatt, 1987: 247). Apple (1985: 153) 
emphasises that the producers of this “official knowledge” are people with spe-
cific characteristics and contexts, a circumstance that makes textbooks culturally 
mediated products, where the publishers’ goal of gaining economic profit may 
play a crucial role. Standardisation or homogenisation allows publishers to tar-
get a wider market and avoid content modification in subsequent editions (Ap-
ple, 1985: 154; López García, 2010: 106).

Language textbooks are products of the ideological processes described 
above. This makes language learning and teaching ideological practices too, 
which will be influenced by the ideological nature of the textbooks used in class 
and their specific sociocultural paradigms (Curdt Christiansen & Weninger, 
2015: 1). The representations conveyed by these works can be assumed as the le-
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gitimate ones and contribute to the stigmatisation of the non-dominant represen-
tations (Curdt Christiansen & Weninger, 2015: 3).

3. Language ideology throughout the historical standardisation of Spanish

3.1.  Definition of language ideology

Silverstein, as cited by Woolard and Schieffelin (1994: 57), defines language 
ideologies as “sets of beliefs about language articulated by users as a rational-
ization or justification of perceived language structure and use”. Alternatively, 
Rumsey (1990: 346) describes them as the “shared bodies of commonsense no-
tions about the nature of language in the world”.

For Woolard and Schieffelin (1994) these two approaches represent dif-
ferent perspectives to understand the notion of language ideology. On the one 
hand, it can be a rationalised view of the nature and usage of language; on the 
other, it can be an unconscious and culturally ingrained assumption (Woolard  
& Schieffelin, 1994: 57–58). However, both positions state that language ideol-
ogy is dependent on specific views of the world as well as on the social repre-
sentations derived from them (Woolard & Schieffelin, 1994: 58). The process by 
means of which an ideology is assumed by members of a linguistic community 
is an ideological process (Woolard & Schieffelin, 1994: 58). As a result, these 
members perceive a specific stance as the default or true position to observe and 
judge a particular phenomenon.

3.2.  Standardisation as a language ideology

Although, for practical reasons, foreign language instructors usually choose one 
variety to teach (generally theirs or, if the instruction is taking place in a Span-
ish-speaking country, the corresponding variety), their stance towards other dia-
lects can influence how students perceive them. Beaven and Garrido (2000: 182) 
point out that both the selection of the regional variety that is supposed to be 
taught in the L2 Spanish classroom as well as the attitude towards this decision 
have an ideological component. Preference of one dialect over the others can be 
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seen as an analogous process to the historical stigmatisation of certain varieties 
as either reputable or non-prestigious.

Since languages started to be recorded in written form, a need for stan-
dard codification was required to facilitate understanding among the members 
of a linguistic community (Paffey, 2012: 45). Milroy and Milroy (2012: 19) 
argue that, while this is a legitimate objective, this standardisation extended  
beyond the mere orthographic regulation and affected all levels of linguistic de-
scription, making it an ideological process that recognised some language fea-
tures as correct, while regarding others as not prestigious enough to be incorpo-
rated to the standard. Haugen (1966: 931–933) distinguishes four stages within 
this standardisation process. Firstly, there is a (conscious or unconscious) selec-
tion of a vernacular as the potential standard. Secondly, the codification of that 
variety allows the linguistic description of that standard to be comprehensive. 
An elaboration stage will aim at promoting the maximum functionality of that 
variety among the speakers of the language. Finally, the acceptance of this ver-
nacular as the standard by the members of a linguistic community enables it to 
be considered as the prestige variety. Standardisation naturalises the idea that 
one dialect is the model to which all speakers should aspire (Paffey, 2012: 47), 
even though, before this process takes place, this variety is just one of many in 
a particular language (Paffey, 2012: 46). Likewise, the speakers of the standard 
variety are seen as prestigious within the linguistic community, whereas the rest 
are othered for not being part of the chosen vernacular (Paffey, 2012: 47).

Standard language ideology has also played a role in the construction of na-
tional (and supranational) identities (Mar Molinero, 2000: 23; Paffey, 2012: 48; 
Woolard & Schieffelin, 1994: 60–61). In the case of European languages, the 
role of continental institutions has been crucial in prescribing the standard vari-
eties of these languages (Woolard & Schieffelin, 1994: 64).

3.3.  A brief history of the standardisation of Spanish and its standardising agents

3.3.1. The Real Academia Española and the Peninsular variety

The spread of the Spanish language throughout Spain’s American Empire con-
tributed to the creation of a vast Spanish-speaking community beyond the orig-
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inal birthplace of the language. Spanish was the language of power, administra-
tion, religion, and public life in the Americas and, therefore, inherently identi-
fied with the ruling elite (Mar Molinero, 2006: 15).

After the independence of the former Spanish colonies, Spain still assumed 
its role as the centre of Hispanism. By analysing the rhetoric of texts from Span-
ish Hispanists of the 19th and 20th centuries, Del Valle (2007: 247) concludes 
that even after the fall of the empire, a colonialist view of the language and its 
relation with the Spanish-speaking world endured. The Peninsular variety was 
considered as the prestigious one (Bugel & Santos, 2010: 151; Del Valle, 2014: 
360), a conception sustained by the regulating role of the Royal Spanish Acade-
my of Language in Madrid (hereafter rae, Spanish acronym for Real Academia 
Española), the institution that has prescribed the “correct” Spanish standard 
since its foundation in 1713 (Del Valle, 2007: 249).

3.3.2. The shift to a Pan-Hispanic standard

In the 19th century, other Spanish-speaking countries started to create language 
academies to promote their own policies, yet the Peninsular variety was still 
regarded as the prestigious vernacular by some philologists (Del Valle, 2014: 
360). Even though in 1951 all language academies, including the rae, found-
ed the Association of Spanish Language Academies (asale, Spanish acronym 
for Asociación de Academias de la Lengua Española), it was not until the turn 
of the century that all of them started to effectively work together to describe 
the Pan-Hispanic variety of the language, i.e., the one shared by all Spanish 
speakers in the world (Del Valle, 2007: 249). This effort involved a shift in the 
attitude of the rae, which modernised its image by stating that Spanish was a 
pluricentric language and that its role was no longer to establish the Peninsular  
variety as the model, but to work together with the other academies of the asale 
and adopt a Pan-Hispanic approach to describe the Spanish language in its var-
ied nature (Del Valle, 2007: 252; Del Valle & Villa, 2006: 373).

Del Valle (2007, 2014), along with Mar Molinero and Paffey (2011), high-
light that despite the recent Pan-Hispanic attitude of the rae, Spain still plays a 
dominant role in the design of language policies. By elaborating on Gramsci’s 
concept of hegemony, Del Valle (2007: 258) states that the rae’s apparently in-
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clusive stance comes from its efforts to leave behind its prescriptive role, yet the 
way it chose to validate its discourse was not by imposing it on the other mem-
bers of the asale, but by making this Pan-Hispanic approach appear as the nat-
ural position democratically chosen by all language academies.

Nonetheless, the extent to which the Spanish standard language ideology is 
intentional or unconscious in today’s academic world is debatable. Álvarez De 
Miranda (2016), a rae member, insists that this institution can only regulate the 
orthography and that the rest of the linguistic changes described in its academic 
publications merely reflect the natural choices of Spanish speakers. However, the 
fact that precisely these speakers still attribute the rae a standardising role across 
all linguistic levels (Álvarez De Miranda, 2016; Marías, 2016) reveals the impact 
of the historical and influential prescribing tradition of this institution.

3.3.3. The Instituto Cervantes and its Plan Curricular

The Instituto Cervantes was created by the Spanish Ministry of Foreign Affairs in 
1991 to promote the teaching of Spanish in the world and has become the leading 
voice in this field ever since (Del Valle, 2014: 363; Del Valle & Villa, 2006: 373), 
mainly because of the proliferation of its branches across all continents.

In 2006, this institution published a master plan for curriculum design, the 
Plan Curricular del Instituto Cervantes (pcic), a document that, by following 
the Common European Framework of Reference for Languages (cefr), thor-
oughly describes the linguistic, functional, notional, pragmatic, and sociocultural 
components of each cefr level in Spanish. The systematic, detailed, and com-
prehensive nature of this work has made it a reference for L2 Spanish curricu-
lum designers and textbook authors (particularly in Spain).

Del Valle (2014: 363) maintains that the pcic is hegemonic due to the Eu-
rocentric nature of its section Norma lingüística y variedades del español [Lin-
guistic norm and varieties of Spanish], where the Peninsular variety is favoured 
as the model on which the design of the whole document is based. Mar Moline-
ro and Paffey (2011: 756) make similar assessments with regard to the variety 
chosen in the Aula virtual [Virtual classroom] of this institution. It should be 
noted that in the same section where the pcic states its preference for the Pen-
insular dialect, it also affirms that the geographical diversification of Spanish is 
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reflected in the description of each level (Instituto Cervantes, 2006a: 59). The 
extent and manner in which dialectal diversity is presented in the pcic will be a 
starting point for this study.

4. Pretérito Indefinido and Pretérito Perfecto Compuesto in Spanish

4.1.  Synchronic description

pi and ppc are two verb tenses of the indicative mood in contemporary Spanish. 
Morphologically, pi consists of a form that conveys person and number meaning 
through inflectional variation – canté [I sang] –, whereas ppc comprises a con-
jugated form of the present tense of haber and a participle – he cantado [I have 
sung] –. Semantically, they both express past tense and convey either a perfec-
tive aspect, where the action is signified as concluded (pi and also ppc, depend-
ing on the variety), or a perfect aspect where the action may or may not have 
finished but is seen by the speaker as somehow related to the current temporal 
context (mainly ppc) (Penny, 2002: 164).

Harris (1982: 54–55) and Seco (1998: 357) point out that this concept of 
present relevance can be subjective, as it depends on the kind of past actions 
each individual speaker considers to be connected with the present. Despite 
these blurry boundaries, the way these tenses occur in the Hispanic American 
and Peninsular varieties of contemporary Spanish differs significantly. In the lat-
ter, pi is mainly used when the time frame of the action is finished (e.g., La Se-
gunda Guerra Mundial empezó en 1939 5), whereas ppc is preferred if the action 
happened during a period of time that is not considered to be concluded (e.g., 
No he visto a tu madre esta semana 6) (Butt & Benjamin, 2004: 226–228; Har-
ris, 1982: 53; Howe & Schwenter, 2003: 62–63). This pattern of use is relative-
ly common and makes the occurrence of both tenses frequent in the Peninsular 
variety. However, this is not the case in some regions of Spain. Speakers from 
Galicia, Asturias, and the Canary Islands do not make the aforementioned dis-

5 World War Two began in 1939. [This text, like those in notes 6 and 7, are examples and transla-
tions taken from Butt & Benjamin (2004), pages 210, 227 and 230, respectively].

6 I haven’t seen your mother this week.
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tinction and use both tenses in relatively the same way as most of the speakers 
in the Hispanic American varieties (Berschin, 1976: 35; Butt & Benjamin, 2004: 
226, 227, 229; Harris, 1982: 53; Lapesa, 1981: 589).

In Hispanic America, pi has been traditionally considered as the preferred 
tense to convey past meaning, even if the time frame when the referred action 
took place is not concluded yet (e.g., Estudié mucho este mes7), which has led 
numerous studies to highlight that the use of ppc is far less frequent (Berschin, 
1976: 35; Butt & Benjamin, 2004: 226, 227, 230; Gutiérrez Araus, 1995: 26; 
Lapesa, 1981: 589–590; Moreno de Alba, 1988: 180). However, this affirma-
tion overlooks the fact that referring to all Hispanic American varieties as a 
single entity represents a reductionist approach, given the dialectal diversi- 
ty of the continent. The current uses of these two tenses in this area, especially 
in the spoken register, have not been analysed in greater depth, although there 
are sufficient studies to account for an obvious degree of variability within the 
semantic spectrum of the ppc / pi opposition. A similar distinction between ppc 
and pi to the one of the Peninsular variety can be found in regions of Peru, Bo-
livia, and northwest Argentina (Howe & Schwenter, 2003: 61). Gutiérrez Araus 
and Montes, as cited by De La Torre García (2005: 300), include Lima and Bo-
gota, respectively, in this list. Closer investigations on the uses of ppc and pi in 
Argentina and Peru have been conducted by Feliciano Duarte, Coan and De 
Oliveira Pontes (2016) and Jara Yupanqui (2011, 2013) respectively. A concise 
summary of the variation present in the uses of these tenses in Hispanic Ameri-
ca is provided by Aleza Izquierdo and Enguita Utrilla (2010: 150). Although the 
absence of a homogenous semantic scope for the ppc / pi contrast in Hispanic 
America is evident, the interpretation by Feliciano Duarte, Coan and De Olivei-
ra Pontes (2016: 97) on the conclusions by Aleza Izquierdo and Enguita Utrilla 
(2010: 150) summarise a widely accepted position towards their use: ppc is de-
ployed by Hispanic American speakers, but the use of pi is predominant. There-
fore, given the preponderance of the latter tense, this linguistic feature, in gen-
eral terms, is deemed essential to differentiate the varieties spoken on both sides 
of the Atlantic.

7 I’ve done a lot of studying this month.
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4.2.  Diachronic evolution

pi in Spanish is the evolved form of the perfect tense in Latin (cantāvī), whereas 
ppc originated from the construction in spoken Latin habēo + cantātum (Penny, 
2002: 165, 217). In some Romance languages the latter structure evolved to be-
come the preferred form to signify past meaning in the spoken register, such as 
in French or Northern Italian, where the passé composé and the passato prossimo 
are nowadays the common structures to speak about past events, while the simple 
forms have been set aside for literary registers (Howe & Schwenter, 2003: 61).

The aforementioned semantic development of the compound form has not 
evolved in Spanish in the same manner. In the early stages of the evolution of 
the language, the simple form was always preferred to convey past meaning 
(Alarcos Llorach, 1980: 39). Around the 13th century, the compound construc-
tion overlapped the semantic scope of the simple form in order to express the 
perfective aspect of an action that had some effect in the present (Alarcos Llor-
ach, 1980: 41; Penny, 1993: 159), but it was not until the end of the 16th century 
that ppc started to be used in the Peninsular variety to refer to actions that had 
happened during a period of time relatively close to the present (Alarcos Llo-
rach, 1980: 43). In the 17th century, this new semantic domain of ppc in the ver-
nacular of Spain became more stable (Alarcos Llorach, 1980: 43–44). Given 
that during this period Spanish had already started to spread around the Amer-
icas and that 16th century Spanish is considered to be the basis from which the 
Hispanic American vernaculars developed (Moreno de Alba, 1988: 24), it is 
understandable that these varieties maintained the uses of ppc and pi as in the 
Peninsular variety before this linguistic shift became prevalent. Furthermore, it 
should be noted that this change did not manifest in the Canary Islands variety, 
which is believed to have influenced the linguistic configuration of the Hispan-
ic American varieties, as the islands were a customary stopover in the route be-
tween the Spanish colonies and the metropole (Lapesa, 1981: 567).

As previously mentioned, some regions in Hispanic America are experi-
encing the same process by which ppc is replacing the semantic domain of pi, 
but this is not a generalised phenomenon in all varieties of the continent. At the 
same time, in Madrid, the distinction between ppc and pi is evolving even fur-
ther, as the use of ppc has extended to contexts where the rest of Spanish speak-
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ers are expected to use pi, including to signify actions which occurred during a 
concluded period of time (e.g., Lo he visto ayer en el supermercado8) (Berschin, 
1976: 35; Butt & Benjamin, 2004: 226; Howe & Schwenter, 2003: 64–65).

5. Methodology

5.1.  Research questions

According to the objective of this study, the main research question is:

 - To what extent and how is dialectal variation acknowledged by L2 Spanish ma-
terials from Spain when presenting the semantic contrast between ppc and pi?

This query is guided by other questions, such as:

 - Which variety is chosen as the reference to introduce the uses of ppc and pi?
 - Is the subjectivity of the speaker (and, by extension, that of the learner) pre-
sented as a possible factor in making choices regarding when to use ppc or pi?

 - Do the pcic guidelines influence the decisions made by textbook authors con-
cerning the recognition of regional variation in the uses of ppc and pi?

5.2.  Corpus collection

Under the concept of textbook, I refer to coursebooks intended for use in the 
L2 Spanish class. As the purpose of this research is to investigate whether and 
how the uses of two verb tenses are presented, materials such as readers, game 
books, etc. that do not address this feature are not being considered. Grammars 
and monographic studies on Spanish verbs are included as textbooks, but only  
if they were produced to teach Spanish as a foreign language (and provided this 
is stated on their covers or prefaces). Grammars aimed at linguists or designed 
as academic descriptions of the language were excluded. While there are also 

8 I have seen him yesterday at the supermarket. Example extracted from Howe & Schwenter 
(2003: 64)
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countless online materials, resources from the Internet have not been analysed 
to focus the scope of the research on print-based textbooks.

Thus, 162 books published in Spain from 1975 to 2014 were accessed  
for this study. Although different editions of the same materials were taken into 
consideration to analyse the evolution of potential standard language ideolo-
gies, the items of the corpus have been reduced to 114 to conduct the numerical 
analysis, considering that some of the textbooks were actually different volumes 
(i.e., different levels) of the same series. These were not considered as sepa-
rate items, given that they are produced by the same publishing company and 
usually written by the same authors, or at least coordinated by the same peda-
gogic team.

Although there is usually consistency among different volumes of the same 
series, four of them presented the Peninsular contrast between ppc and pi in 
the beginners’ levels texts to then address either the subjectivity of the speaker 
(Prisma) or dialectal differences of this opposition (Aula internacional, Método 
de español and Nuevo avance) in advanced levels. This approach could be seen 
as analogous to what Grande Alija (2000: 394) regards as a common tendency 
among L2 Spanish instructors: to delay the teaching of variation to later stages 
of the learning process – an approach consistent with the pcic suggestions re-
garding when to introduce regional uses of the ppc / pi contrast, as I will examine 
in the next section.

5.3.  Analytical procedure

After examining each textbook, several aspects were registered in an Excel data 
base. The information was organised as per the headings below:

 • Title
 • Year of publication
 • Does it follow either the pcic or the cefr?
 • Variety chosen to present the contrast between ppc and pi
 • Are other varieties acknowledged?
 • Is the subjectivity of the speaker acknowledged?
 • Observations (remarks, quotes etc.)
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In order to attest the degree of dialectal recognition in the textbooks examined, 
a numerical summary of the findings seemed a suitable approach to report the 
analysis of the data. Consequently, the analysis began by looking at simple per-
centage differences related to four categories:

 • The contrast between ppc and pi is presented through the Peninsular uses.
 • The contrast between ppc and pi is presented through the Hispanic American 
uses.

 • There is acknowledgement of regional variation in the uses of ppc and pi.
 • There is acknowledgement of the subjectivity of the speaker in the uses of 
ppc and pi.

Because all variables are nominal, I have used a series of simple percentage 
comparisons for the analyses. In addition, the interpretation of the arguments 
provided by the textbooks is useful to evaluate potential assumptions embedded 
in these materials. Therefore, a qualitative examination of the contents is like-
wise essential to fully comprehend the scope of the research.

6. Results of the analysis of the presentation of ppc and pi in the pcic

Since its publication in 2006, the pcic became an important reference in Spain 
for L2 Spanish specialists, including textbook designers. It described the lin-
guistic contents of each level of the cefr and thus became a significant guide 
for textbook authors to sequence the content of their pedagogic materials. Given 
its relevance, it is important to analyse how the uses of ppc and pi are explained 
by this work.

In the grammatical description of the A2 level, the pcic describes the uses 
of ppc and pi that students are supposed to learn at that stage (Instituto Cervan-
tes, 2006a: 130–131). Regarding pi, it states that learners should know its ba-
sic meaning when referring to past actions that happened within a specific time 
frame (Instituto Cervantes, 2006a: 130–131), which is a universal use of this 
tense among all Spanish speakers (Butt & Benjamin, 2004: 209–210).

The presentation of the uses of ppc is, nevertheless, different. It is advised 
that this tense be learnt in conjunction with temporal markers such as “hoy, este 



116 Abraham Hernández Cubo

Estudios de Lingüística Aplicada, año 37, número 69, julio de 2019, pp. 101–142
doi: 10.22201/enallt.01852647p.2019.69.830

año, esta mañana” [today, this year, this morning] (Instituto Cervantes, 2006a: 
130–131). The use of ppc to express past actions that happened during a still-on-
going period of time is characteristic of the Peninsular variety (Butt & Benja-
min, 2004: 226–228; Harris, 1982: 53; Howe & Schwenter, 2003: 62–63). The 
decision to present the use of ppc in such a manner is consistent with the inten-
tion of the pcic to select the Peninsular vernacular as the reference (Instituto 
Cervantes, 2006a: 59), an act regarded as hegemonic by Del Valle (2014: 363).

Nonetheless, the way dialectal variation is acknowledged in the presentation 
of other linguistic features in the pcic clearly shows the recognition of Hispanic 
American dialects throughout this work. Examples are the descriptions of the 
morphology of subject pronouns and of the present tense at the A1 level (Insti-
tuto Cervantes, 2006a: 120, 129). In both cases, the pcic recognises regional di-
versity in detail, an approach absent in the presentation of the uses of ppc at the 
A2 level. The dialectal variation of the ppc / pi contrast is only recognised when 
the grammar of the C1 level is outlined, where the pcic states that pi is preferred 
over ppc by speakers in Hispanic America as well as in northern and southern 
regions of Spain (Instituto Cervantes, 2006b: 78). This involves a pedagogic 
implication, since the pcic suggests that L2 Spanish students should first know 
how the past tense is used in the Peninsular variety and wait until they acquire an 
advanced level of the language (C1) to learn that the majority of speakers differ 
in their use of ppc and pi. Interestingly, there is no reference to the uses of these 
tenses in those Hispanic American regions where ppc is deployed in a similar 
way as in the Peninsular variety.

The manner in which the semantic scope of both tenses is worded also 
deserves attention. Firstly, in the grammatical outline of the A2 level the use  
of ppc in the Peninsular variety is not identified as a regionalism, but as the “regla 
general” [general rule] (Instituto Cervantes, 2006a: 131). The fact that a linguistic 
phenomenon in a specific vernacular is generalised as the norm can be seen as a 
hegemonic position, especially if the dialect concerned (Peninsular) has tradition-
ally been considered as the vernacular of prestige (Bugel & Santos, 2010: 151; Del 
Valle, 2014: 360). The connotation of the word general is not used here to refer to  
the meaning assigned to ppc by the majority of Spanish speakers, but it appears  
to be used to standardise a linguistic use by resorting to its occurrence in a minority 
but traditionally prestigious variety.
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In the description of ppc at the C1 level, the Peninsular vernacular is once 
again seen as the reference from which the others diverge, as these varieties are 
said to use pi “en lugar de” [instead of] ppc (Instituto Cervantes, 2006b: 78). 
However, if we look at the diachronic development of these two tenses, the 
evolution has actually been the other way round, as ppc is the tense which has 
historically overlapped the original semantic spectrum of pi (Alarcos Llorach, 
1980; Penny, 2002). The viewpoint of the pcic is derived from a distinction be-
tween ppc and pi that regards the uses outside the Peninsular variety as devia-
tions. This appears to be a linguistically ideological stance. Given the detailed 
references to dialectal diversity in the description of other grammatical phenom-
ena in the pcic, it is likely that this standardising ideology in the presentation of 
ppc and pi could be of an unintentional type, although this cannot be affirmed 
with certainty.

Because the Peninsular variety is selected as the reference, the grammati-
cal points from this dialect are presented as unmarked in the examples just men-
tioned while the ones that deviate from the favoured vernacular are labelled ac-
cording to the regions where they occur. As with the entries in the dictionary of 
the rae, this approach can be seen as ideological because the unmarked infor-
mation is identified with the standard or default choice, not with another region 
that deserves a geographical label in order to make its status equal to that of the 
ones marked as regionalisms (Paffey, 2012: 55; Stewart, 1999: 19).

7. Results of the analysis of the presentation of ppc and pi in the textbooks

The table below summarises the numbers of the four nominal features used in 
the analysis of the 114 texts. These are given as simple percentage differences:

Table 1. General overview of the four nominal features under study in the textbooks corpus

FeaTures
Number oF TexTbooks 

(114 iTems)
PerceNTage

The contrast between PPc and Pi is presented through the Peninsular uses 110 96.49

The contrast between PPc and Pi is presented through the Hispanic American uses 4 3.50

There is acknowledgement of regional variation in the uses of PPc and Pi 29 25.43

There is acknowledgement of the subjectivity of the speaker in the uses of PPc and Pi 3 2.63
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The data showed that the majority of the L2 Spanish textbooks under investiga-
tion (96.49%) present the ppc / pi contrast through their Peninsular uses, i.e., by 
teaching that ppc is deployed by speakers of Spanish when they refer to past ac-
tions that happened in unconcluded time frames, such as hoy, este mes [today, 
this month]. Twenty-nine materials (25.43%) recognise regional variation in this 
language feature and only three works (2.63%) acknowledge the role of the sub-
jectivity of the speaker.

Considering that the pcic was published in 2006, and 2007 is the year in 
which some materials started to explicitly recognise its guidelines, 2007 has 
been chosen as the reference to categorise the corpus in pre- and post-pcic publi-
cations. This allows us to assess whether there has been an evolution in the man-
ner in which regional acknowledgement is presented, and whether the pcic has 
influenced this evolution.

The table below shows how the 63 textbooks published before 2007 and the 
51 published in and after 2007 address dialectal variation in the uses of ppc and pi:

Table 2. Pre- and post-Pcic dialectal representation in the textbooks corpus

FeaTures

Published beFore 2007
(63 iTems)

Published iN aNd aFTer 2007 
(51 iTems)

Number of
textbooks

Percentage
Number of 
textbooks

Percentage

The contrast between PPc and Pi is presented 
through the Peninsular uses

60 95.23 50 98.03

The contrast between PPc and Pi is presented 
through the Hispanic American uses

3 4.76 1 1.96

There is acknowledgement of regional variation 
in the uses of PPc and Pi

14 22.22 15 29.41

There is acknowledgement of the subjectivity of 
the speaker in the uses of PPc and Pi

2 3.17 1 1.96

Within the sample of 63 books published before 2007, three (4.76%) present the 
Hispanic American uses of ppc; however, as they do not label these as Hispanic 
American (nor do they label dialectal differences), we can infer that the authors 
of these textbooks may have chosen to present the uses of ppc shared by all Span-
ish speakers (rather than categorising them from a geographical perspective). 
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Fourteen textbooks (22.22%) do recognise regional diversity within the uses of 
ppc and pi. The number of materials that acknowledge the agency of the speaker 
(and consequently the learner) to decide the extent to which a past event is con-
nected to the present is low, with only two works (3.17%) addressing this topic.

In the textbooks published in and after 2007, there is a slight difference in 
the percentage of materials that address regional variation (29.41% after 2007, 
as opposed to 22.22% before 2007), which suggests that the more recent Span-
ish textbooks may be somewhat more sensitive to dialectal diversity than ear-
lier ones. Only one textbook chooses the Hispanic American variety to pres-
ent the uses of ppc and pi: Prisma latinoamericano. This work is an adaptation  
of the textbook Prisma to the Latin American variety and will be discussed in 
detail later. Seventeen textbooks (33.33%) acknowledge the guidelines of the 
pcic on their covers or prologues. Among the 34 (66.66%) that do not include 
this recognition, 27 (52.94%) observe at least the distinction of levels proposed 
by the cefr. As the pcic is the only published document that adapts the guide-
lines of the cefr to the Spanish language, it is likely that some of these 27 ma-
terials might have also drawn on the linguistic description of the pcic, although 
this circumstance cannot be attested if the pcic is not explicitly acknowledged.

In order to assess the extent to which the guidelines of the pcic might have 
influenced authors to neglect the recognition of dialectal variation when they 
present the ppc / pi contrast, I examined which of the textbooks published in or 
after 2007 first acknowledge its guidelines and what proportion of these address 
regional diversity when they introduce the two tenses. This information is sum-
marised in Table 3.

This table shows that, among the 15 materials which recognise dialectal va-
riation, six (40%) are designed according to the recommendations of the pcic. 
This demonstrates that 40% of these authors exert agency to diverge from the 
pcic guidelines in order to acknowledge variation. Nevertheless, 11 of the 36 text-
books that do not address dialectal diversity also follow the pcic. It seems, there- 
fore, that there are more textbooks not recognising dialectal variation, thus fo-
llowing the pcic guidelines (11) than the other way round (six). Whether this is 
due to the authors’ abiding by these guidelines or to their being influenced by 
their own standard language ideologies is a question that cannot be answered in 
this study. However, it opens up further areas of research, such as investigating 
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whether those other language features for which the pcic provides detailed regio-
nal information are presented by textbooks in a more dialectally sensitive manner.

Table 3. Relation of textbooks that acknowledge the Pcic and its recognition of dialectal variation

dialecTal variaTioN recogNiTioN 
(PPc / Pi coNTrasT) (15 iTems)

No dialecTal variaTioN recogNiTioN 
(PPc / Pi coNTrasT) (36 iTems)

Number of  
textbooks

Percentage
Number of  
textbooks

Percentage

Both Pcic and ceFr are ack-
nowledged

6 40 11 30.55

Pcic is not acknowledged, but 
ceFr is

7 46.66 20 55.55

There is no acknowledgement 
of either Pcic or ceFr

2 13.33 5 13.88

7.1.  The type of dialectal acknowledgement

Many textbooks teach the contrast between ppc and pi in the Peninsular variety 
by providing students with temporal markers that trigger the use of one tense or 
the other. When neither the subjectivity of the speaker nor regional variation are 
mentioned, learners could potentially deduce that these are fixed structural rules, 
rather than mere descriptions of linguistic habits in the Peninsular dialect.

The acknowledgement of variation usually appears in the form of a foot-
note or a chart on a side of the page where the uses of ppc and pi are outlined. 
The explanation in Gente hoy 1 can serve as an example to illustrate this as-
pect: “El contraste entre perfecto / indefinido varía mucho según los países e in-
cluso según las regiones. En Latinoamérica y en muchas zonas de España está 
mucho más extendido el uso del indefinido que el del perfecto”9 (Peris & Sans 
Baulenas, 2013: 169). All references to dialectal diversity relate to Latin Amer-
ica and some of them also include references to the regions in Spain where the 

9 The contrast between perfecto / indefinido varies significantly across countries and even regions. 
In Latin America and in many parts of Spain the use of indefinido is much more common than 
that of perfecto.
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Peninsular variety is not followed. The nature of these acknowledgements has 
two limitations: first, as De La Torre García (2005: 301) indicates, these expla-
nations constitute generalisations of the semantic dimension of these tenses, as 
they seem to convey the idea that all uses of ppc are simply transferred to pi in 
Hispanic America. This could give the impression to learners that the occur-
rence of ppc is nearly non-existent in the Hispanic American varieties, which is 
not an accurate depiction of the spectrum of this tense either. Second, although 
the Spanish regions that do not follow the Peninsular variety are occasionally 
mentioned, none of the textbooks provides a detailed recognition of the His-
panic American varieties that coincide with the Peninsular dialect in the uses of 
ppc. As highlighted above (Aleza Izquierdo & Enguita Utrilla, 2010: 150; Howe  
& Schwenter, 2003: 67), the semantic scope of ppc is not homogenous in all 
Hispanic American dialects.  

7.2.  Two opposite approaches: Practica tu español: los tiempos de pasado and 
Prisma

Two materials have been chosen as examples of very different stances towards 
the recognition of dialectal variation and standard language ideology.

The textbook Practica tu español: los tiempos de pasado [Practice your 
Spanish: Past tenses], published in 2006 by Sociedad General Española de Li-
brería, focuses on the explanation and practice of past tenses in Spanish. The 
Peninsular variety is the chosen standard and, as such, the contrast between ppc 
and pi is taught by presenting ppc as the tense to be used with temporal markers 
that refer to an unfinished period of time. This does not differ from other text-
books published in Spain, but this work includes a section that was not found 
in any other material of the corpus, entitled “Errores más frecuentes en el uso 
de los tiempos de pasado en indicativo” [Most frequent errors in the use of past 
tenses of the indicative mood] (Losana, 2006: 70). As its title suggests, this sec-
tion illustrates “algunos de los errores más frecuentes que suelen cometer los es-
tudiantes de español cuando utilizan los tiempos del pasado” [some of the most 
frequent errors that students of Spanish make when using past tenses] (Losana, 
2006: 70). What Losana regards as errors are precisely the uses of pi in Hispan-
ic America. The verb in the example “¿Viste la tele hoy?” [Did you watch TV 
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today?] is crossed out and replaced by the Peninsular version of this utterance 
“¿Has visto la tele hoy?” [Have you watched TV today?] (Losana, 2006: 70). 
The author does not ignore that the ppc / pi contrast is dependent on regional 
variation, as he reminds the reader that in Spanish-speaking America, Galicia, 
Asturias, and the Canary Islands, pi is preferred over ppc (Losana, 2006: 70). 
However, the fact that the uses of the past tense in these regions are labelled as 
“errors” constitutes the most extreme case of standard language ideology of the 
corpus and a very prescriptive approach to language pedagogy. No other text-
book among the corpus presents the ppc / pi opposition in this manner. 

Prisma, from the publishing company Edinumen, represents an example of 
the evolution in the acquisition of dialectal awareness. This publication is divid-
ed into six volumes, each corresponding to a level of the cefr. The work also 
acknowledges the pcic guidelines. In the 2007 edition, the contrast between 
ppc and pi is introduced as it occurs in the Peninsular variety and excludes any 
recognition of regional differences. This is also the case with Club prisma, the 
adaptation of this textbook for adolescent learners published in the same year. 
Therefore, it can be concluded that this work apparently does not diverge from 
the pcic guidelines. It was interesting to see that its C1 level volume does not 
address the dialectal variation of the uses of ppc, as recommended by the pcic, 
but states that the relationship of this tense with the present time is dependent on 
the subjectivity of the speaker (Arroyo, Casado, Fernández, Fernández, Gómez, 
Martí, Mayor, Menéndez, Nicolás, Oliva, Pareja, Romero, Vázquez & Wingeyer, 
2007: 36).

The latest edition of this series of textbooks, Nuevo prisma, published in 
2012 and 2013, approaches this matter differently. The first past tense intro-
duced in the A1 level is pi, as opposed to the 2007 edition, in which it was ppc. 
Whether the reason for this change in the sequencing of the content responds 
to first presenting the tense that is more extensively used in the Spanish-speak-
ing world is not possible to affirm, but what is clear is that dialectal awareness 
is present from the introduction of ppc in the A2 level. Nuevo prisma: nivel A2  
outlines ppc as it occurs in the Peninsular variety, but also states that pi is pre-
ferred instead in the north of Spain and in most Spanish-speaking countries of 
Latin America (Bueso & Isa, 2013: 33).
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In 2011, Edinumen published Prisma latinoamericano, an adaptation of 
the 2007 edition, where the variety chosen as the standard is Hispanic Ameri-
can (the Mexican variety, to be more specific). All explanations and activities 
of the previous Peninsular version are adapted to this variety. The unit in the  
A1 volume of the Peninsular version where ppc was explained is now replaced 
by one containing the same activities, but where pi has replaced ppc. Prisma 
latinoamericano: continúa (A2) presents the Hispanic American uses of ppc. 
The verb paradigm does not include the form for vosotros (only used in Spain) 
and the terminology to refer to the past tenses follows the Hispanic American 
tradition (Pretérito and Antepresente for pi and ppc, respectively). This time, the 
Peninsular use of ppc appears as a footnote (Blanco et al., 2011: 69). In sum-
mary, this work is aimed at teaching the Hispanic American variety as the ref-
erence, but it is actually a textbook published in Spain. Whether there are eco-
nomic reasons to target a wider market or simply a shift in the awareness to ad-
dress the diversity of the Spanish language, editing a whole textbook to change 
the variety established as the standard is the most significant case of dialectal 
recognition in the corpus. In addition, this represents a step forward from previ-
ous Mercosur versions of other textbooks (such as Planet@, from the publish-
ing company Edelsa), where the dialectal recognition reflected a positive sensi-
tivity to the question, but still placed Hispanic American varieties at a lower lev-
el with respect to the Peninsular standard (Bravo García, 2004: 197–198).

7.3.  Aula latina vs. Prisma latinoamericano

Edinumen and Edelsa are not the only Spanish publishing companies that adapt-
ed Peninsular materials to the Hispanic American market. The publisher Di-
fusión also launched a textbook for students learning Spanish in Mexico (Aula 
latina).

Similarly to Prisma latinoamericano, Aula latina adapts the contents of 
its Peninsular predecessor to the Mexican context. Although some of the re-
sults of this adjustment are obvious (e.g., the cultural allusions to Mexico or the 
replacement of lexical fields), the traces of the Peninsular provenance are still 
perceptible (at least to a greater extent when compared with Prisma latinoamer-
icano). The presentation of ppc is delayed to the A2 level of Aula latina, unlike 
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the Peninsular version that introduces this tense in the A1 volume before pi. 
This rearrangement in the sequencing is similar to that of Prisma latinoamerica-
no, but as opposed to the work by Edinumen, Aula latina does not present ppc in 
a very different manner from its Peninsular predecessor. The temporal markers 
common in Peninsular textbooks, such as hoy, esta mañana [today, this morn-
ing], etc., also appear in Aula latina (Arévalo et al., 2005: 45) and the verb par-
adigms include the forms for vosotros (absent in Hispanic America). There is no 
mention of regional variation either, which makes it a dialectally less sensitive 
material than Prisma latinoamericano and one where the ppc / pi contrast has 
not been fully adapted to the Hispanic American reality.

The fact that the edition of Aula latina accessed for this study is dated in 
2004 for Aula latina 1 and 2005 for Aula latina 2 supports the hypothesis that 
dialectal awareness in materials published in Spain was less prominent in the 
past and has increased marginally in the past decade. Not only does Prisma lati-
noamericano, published in 2011, deviate more clearly from the Peninsular stan-
dard language ideology underpinning older works, but the pedagogic team in 
charge of the series of textbooks Aula has also developed a more explicit aware-
ness towards the recognition of dialectal diversity in recent years. Even the later 
Peninsular versions of this textbook recognise the macro-geopolitical differenc-
es in the uses of ppc and pi with more detail than Aula latina does (Corpas, Gar-
mendia, & Soriano, 2013: 65).

8. Discussion

8.1.  Varieties selected as reference

Deciding which variety to teach in the L2 Spanish class (and how to refer to the 
others) is a complex choice. It seems coherent and legitimate to choose one’s 
own macro-geopolitical variety to write a textbook for the L2 Spanish class-
room, as it is the most accessible dialect for the author. Therefore, it is not sur-
prising that most of the L2 Spanish works published in Spain mainly follow the 
Peninsular dialect to explain the ppc / pi contrast, as this study shows.
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8.2.  Recognition of dialectal variation

As a general assessment of my findings, it can be concluded that the L2 Span-
ish materials produced in Spain are progressively recognising regional diversity 
in the uses of ppc and pi. The materials from 2007 onwards demonstrate a slight 
increase in the extent of this dialectal acknowledgement compared to those pub-
lished before that year. Nevertheless, this trend is not prevalent yet, and over 
two thirds of these materials still do not recognise dialectal variation of the 
ppc / pi opposition.

The type of dialectal recognition in these works is usually in the form of 
a brief explanation and mainly addresses the dichotomy Peninsular / Hispanic 
American. If there are further specifications, it is usually to outline that in some 
regions of Spain the Peninsular uses of ppc and pi are not evident. The textbooks 
examined do not address, however, that there are regions in Hispanic America 
where the semantic spectra of ppc and pi match the ones in the Peninsular variety. 

8.3.  Acknowledgement of the subjectivity of the speaker

As discussed above, the choice between ppc and pi is not only subject to dialec-
tal variation, but also dependent on one’s own view on how a past event is con-
nected with the present (Harris, 1982: 54–55; Seco, 1998: 357). This aspect has 
been neglected by most of the textbooks under study, a stance that consequent-
ly does not provide students with the possibility of exerting agency in their own 
idiolect (the one they are constructing in the second language) by not allowing 
them to make a subjective choice. If the boundaries between Hoy me levanté a 
las siete [Today I woke up at seven] and Hoy me he levantado a las siete [To-
day I have woken up at seven] are blurred and can occasionally be a matter 
of (inadvertent) preference among native speakers of some varieties of Span-
ish, sustaining a standard language ideology that deems one as more “correct” 
than the other does not reflect the actual linguistic reality of the contrast be-
tween these two tenses. The textbooks that present the Peninsular variety often  
imply the rule that temporal markers with the demonstrative determiner este/-a 
[this] trigger the use of ppc. Even if this applies to the general preference of the 
Peninsular variety, more explicit references to the subjectivity of the semantic 
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scope of these tenses and the personal agency of the speaker to deploy them are 
advisable.

8.4.  The role of the pcic

The pcic, the interpretation by the Instituto Cervantes of how the levels of the 
cefr adapt to the Spanish language, appears to be a popular guide for textbook 
authors in Spain. Within the corpus of textbooks published in Spain in or after 
2007, it was found that there are more works following the pcic that do not ac-
knowledge regional differences when presenting the uses of past tenses (11) than 
those that actually do (six). The pcic does not recommend addressing this region-
al variation in the early stages of learning (Instituto Cervantes, 2006a: 130–131), 
but given that some of the textbooks do introduce it early on, it can be conclud-
ed that some textbook authors demonstrate a certain level of agency in assessing 
the pcic guidelines and adopt their own judgements concerning how references 
to dialectal variation are to be addressed. However, considering the proportions 
outlined in Table 3, this is still not the approach taken by most authors following 
the pcic.

8.5.  Limitations and areas for further study

Altogether, the data analysis conducted in this study cannot be generalised to 
state that it provides a comprehensive picture on the whole question of dialec-
tal acknowledgement in L2 Spanish textbooks published in Spain. This is main-
ly due to the fact that I have focused on a single language feature. This choice, 
however, constitutes an invitation to carry out further investigation and examine 
the extent to which the findings would be similar or different when analysing 
other language features. This will add to the conclusions expressed by this re-
search as well as by other studies (García Fernández, 2010; López García, 2010; 
Sánchez Avendaño, 2004). My conclusions are consistent with those from earli-
er research in that they indicate that L2 Spanish materials are slowly becoming 
more dialectally aware (García Fernández, 2010: 101; Grande Alija, 2000: 400), 
but do not regard dialectal recognition as a priority and address this aspect in a 
heterogenous or sometimes inaccurate manner (De La Torre García, 2005:  301; 
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García Fernández, 2010: 101; López García, 2010: 100–101, 103, 106; Sánchez 
Avendaño, 2004: 146–148).

This study does not aim to clarify the reasons why textbook authors do or 
do not recognise regional variation in their works. A reliable examination of this 
question would require an evaluation of the assumptions embedded in discours-
es that textbook authors could convey during interviews with researchers inter-
ested in this field of study. This can be an enlightening line of research in further 
studies.

Aula latina and Prisma latinoamericano are adaptations of Peninsular text-
books to Hispanic American varieties, an approach which serves to raise the 
level of dialectal awareness. Adaptations entail assessments of the characteris-
tics of the prior work and, therefore, open up opportunities for reflection. It will 
be interesting to see whether the trend of adjusting textbooks from one variety 
to another will grow in the future and, if so, how their authors will react to stan-
dard language ideologies potentially conveyed in prior editions.

Ignorance or the perpetuation of prejudices from the past, consciously or 
unintentionally made, are adduced by Sánchez Avendaño (2004: 132) as pos-
sible causes for the absence of acknowledgement of regional diversity in text-
books. López García (2010: 106) adds the insecurity of teachers as a factor in 
the transmission of these stigmas. The reasons to explain how standard language 
ideologies may prevail over pluricentric perspectives are probably as complex 
as the phenomenon itself. Further research needs to keep suggesting answers to 
these questions and, above all, raise awareness against homogeneous representa-
tions of language.  

While textbooks are manifestations of language ideologies, they are not the 
only components of the educational reality, and equal attention should be paid 
on studies that examine standard language ideologies, attitudes towards regional 
variation, language prejudices, and linguistic hegemony in teachers and students 
(Beaven & Garrido, 2000; Bugel & Santos, 2010; Liceras, Carballo & Droege, 
1994; Showstack, 2012) as well as in policy makers (Del Valle, 2014; Del Valle 
& Villa, 2006).

If, in 2005, De La Torre García (2005: 296) already indicated how the rec-
ognition of Hispanic American varieties in textbooks from Spain was increasing 
through the years, this research confirms this trend (although not sufficiently ev-
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ident yet). Whether this trend will continue evolving is something that further 
research will need to clarify. 

8.6.  Concluding remarks

As discussed above, choosing which variety of a language to teach is a com-
plex decision, where the specific context and needs of the learners are deci-
sion criteria (Grande Alija, 2000: 396). The selection of a specific dialect (and 
the lack of recognition of others) may address the needs of those students who 
want to immerse themselves in that particular variety (e.g., because they want 
to live in that specific country), but neglects the needs of L2 Spanish instruction 
in non-Spanish speaking countries, where students usually aim to gain a more 
global perspective. In either case, presenting the other varieties as “una rareza 
lingüística” [a linguistic rarity] (Bravo García, 2004: 197) should be avoided.

Nicholas and Starks (2014: 42) highlight how authors (not only of text-
books, but also of curricula or language policies) make choices and how these 
tend to delimit a model, even though there is not just one homogenous code. 
Likewise, teachers usually play down the importance of linguistic diversity to 
create rules in the classroom, neglecting to teach that the standard is affected by 
ambiguity and that languages are a product of the interaction of multiple fea-
tures (Nicholas & Starks, 2014: 42). This position is consistent with the ques-
tioning of language as a stable system, which McNamara (2012: 477) claims 
should be a guiding principle to guide investigation in Applied Linguistics.

This study aims at raising awareness to address the richness of regional 
variation in L2 Spanish materials in a more sensitive manner. Nonetheless, fol-
lowing the recommendation of Sánchez Avendaño (2004: 146) it does not sug-
gest that Spanish textbooks should become detailed works on Spanish dialec-
tology, as an overly detailed exposition about the many different forms of the 
same concept may indicate to students that learning Spanish requires a strenu-
ous effort or that the macro-geopolitical varieties are confusingly different from 
each other. That should not be the aim of effective second language instruction. 
Further, Bravo García (2004: 198) reminds us that the varieties of Spanish are 
similar at their core and should be incorporated to the L2 Spanish class as a pos-
itive phenomenon that enriches the language. What is needed, and appears not 
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to be openly embraced by many of the textbooks in this study, is a discussion 
about stances towards variation that allows this issue to be addressed. This re-
search supports the position of Sánchez Avendaño (2004: 146) when he recom-
mends that we should discontinue monolithic views on language that conceive 
only one particular form as the “correct” one. My research aims at promoting 
reflection and fostering awareness of standard language ideologies as a way to 
enhance sensitivity towards the pluricentric nature of second language instruc-
tion, a stance needed if we want to understand the world from an ethnorelative 
perspective.

9. References

Alarcos Llorach, Emilio (1980). Estudios de gramática funcional del español (3rd. ed.). Ma-

drid: Gredos.

Aleza Izquierdo, Milagros, & Enguita Utrilla, José María (Coords.) (2010). La lengua es-

pañola en América: normas y usos actuales. Valencia: Universitat de València.

Álvarez De Miranda, Pedro (2016, 3 July). Dejad a la lengua en paz. El País. Retrieved from 

http://cultura.elpais.com/cultura/2016/06/30/actualidad/1467295497_943703.html

Apple, Michael W. (1985). The culture and commerce of the textbook. Journal of Curriculum 

Studies, 17(2), 147–162. doi: 10.1080/0022027850170204

Apple, Michael W., & Christian Smith, Linda K. (1991). The politics of the textbook. In Mi-

chael W. Apple & Linda K. Christian Smith (Eds.), The politics of the textbook (pp. 1–21). 

London: Routledge.

Beaven, Tita, & Garrido, Cecilia (2000). El español tuyo, el mío, el de aquél... ¿Cuál para nues-

tros estudiantes? In María Antonia Martín Zorraquino & Cristina Díez Pelegrín (Eds.), ¿Qué 

español enseñar? Norma y variación lingüísticas en la enseñanza de español a extranjeros. Ac-

tas del XI Congreso Internacional de asele (pp. 181–190). Zaragoza: Universidad de Zaragoza.

Berschin, Helmut (1976). Präteritum- und Perfektgebrauch im heutigen Spanisch. Tübingen: 

Max Niemeyer Verlag.

Bravo García, Eva (2004). La variedad americana en la enseñanza del español como L2. In Ma-

ría Auxiliadora Castillo Carballo, Olga Cruz Moya, Juan Manuel García Platero & Juan Pa-

blo Mora Gutiérrez (Coords.), Las gramáticas y los diccionarios en la enseñanza del español 

como segunda lengua: deseo y realidad. Actas del XV Congreso Internacional de asele (pp. 

193–198). Sevilla: Universidad de Sevilla.



130 Abraham Hernández Cubo

Estudios de Lingüística Aplicada, año 37, número 69, julio de 2019, pp. 101–142
doi: 10.22201/enallt.01852647p.2019.69.830

Bugel, Talia, & Santos, Hélade Scutti (2010). Attitudes and representations of Spanish and 

the spread of the language industries in Brazil. Language Policy, 9(2), 143–170. doi: 10.1007/

s10993-010-9166-3

Butt, John, & Benjamin, Carmen (2004). A new reference grammar of modern Spanish (4th. 

ed.). London: Hodder Education.

Canale, Germán (2016). (Re)Searching culture in foreign language textbooks, or the pol-

itics of hide and seek. Language, Culture and Curriculum, 29(2), 225–243. doi: 

10.1080/07908318.2016.1144764

Cerdeira Núñez, Paula, & Ianni, José Vicente (2009). Etnocentrismo y variedades dialectales 

en el aula e/le. In Agustín Barrientos Clavero, José Carlos Martín Camacho, Virginia Delgado 

Polo & María Inmaculada Fernández Barjola (Eds.), El profesor de español le/L2. Actas del 

XIX Congreso Internacional de la Asociación para la Enseñanza del Español como Lengua 

Extranjera (asele) (Vol. 1, pp. 363–370). Cáceres: Universidad de Extremadura.

Coseriu, Eugenio (1981). Lecciones de lingüística general. Madrid: Gredos.

Curdt Christiansen, Xiao Lan, & Weninger, Csilla (2015). Ideology and the politics of lan-

guage textbooks. In Xiao Lan Curdt Christiansen & Csilla Weninger (Eds.), Language, ide-

ology and education: The politics of textbooks in language education (pp. 1–8). London: 

Routledge.

De La Torre García, Mercedes (2005). Sobre algunos aspectos de la gramática del español de 

América en los manuales de español para extranjeros. In María Auxiliadora Castillo Carba-

llo, Olga Cruz Moya, Juan Manuel García Platero, & Juan Pablo Mora Gutiérrez (Eds.), Las 

gramáticas y los diccionarios en la enseñanza del español como segunda lengua: deseo y 

realidad. Actas del XV congreso internacional de asele (pp. 296–302). Sevilla: Universidad 

de Sevilla.

Del Valle, José (2007). Embracing diversity for the sake of unity: Linguistic hegemony and the 
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